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ABSTRACT 

In order to develop a greater degree of understanding 
and appreciation of the Vocational Education Amendments of 1968r the 
legislation development of Vocational Education is reviewed vith 
particular emphasis on the ten per cent of each State's basic annual 
allotment to be spent for the handicapped. "Handicapped persons" is. 
defined and guidelines for vocational education teachers of the 
handicapped are reviened. Goals of the three primary agencies serving 
the handicapped in school programs Vocational Education, Vocational 
Rehabilitation, and Special Education are presented, interagency 
cooperation for delivery of quality service are explored, and mention 
is made of some of the better programs serving the handicapped found 
in the literature. A model cooperative agreement is explored, and 
training of personnel and other possible services available under the 
amendments are rovieved. In conclusion the specific impact pf the 
Amendments are briefly discussed. (AG) 
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In order to develops a greater degree of understandir.2 aiid 
appreciation of the Vocational Education abaendrjents of I96S, 
a brief prosentcition of the legislation develooruant of Vocational 
Education be revieirad, and emphasis on the ten percent set 
aside for the handicapped Viill be st'odied ihr some detail. 

Uxo "handicapr>2d" ivill be defined, guidel i nes for vocational 
education teachers of the handicapped vdll be rvDTiexxed, goals of the 
three prinary agencies sejf/ing tiie handicapped in school pro^rans 
trill be presented, interasency cooperation for deliveiy of quality 
service ;dll be €»:q)lored, and nentio:! bo rr^ade of some of the 
better prosrans serving the handicapped found in ti.e literature. 
A model cooperative asreer.ent will be e:q)lcred, training of 
persoiuiol and other possible services available under the aiiien'^rients 
l/7i^^. be revieT.-ed and specific impact of the Vocational Education 
Aroendments of 1963 irill bo briefed. 
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vocA?io:u^iL ?jx>UGA?ic:: uryi-rrr^r: .g?r.sLO?:n;? 



The Sioith-Huijaes Act o? 1917 the Geor^e-Barden Act of 
19^3 sorve as landnark cases in Vocational Sdzcation which made 
possible trenendous devolop!7!2nt of prograins. Sjy 1958 1 the Vocation^ 
Education burlset uas up to $57 million, and the Vocational Education 
Act of 1953 rais3d funding to $225 miion^ The I963 act vias 
important for sevez^al reasons: (l) The Act freed Vocational 
Education f rorji thinlcing in terns of specific eater'ories of 
occupatio>ial ?reas like hone econo^cs, office occupations, 
distributive education, trade and industrial education, and agricultiure 
to plannig^ for 3i:c specific t)urooses : 

(1) Vocational education for persons attending 
high school; 

(2) Vocational education for persons who have 
completed or left high school and are 
avai3.able for full-tirie study; 

(3) Vocational education for persons who are 
already in tlie labor market; 

{k) Vocational education for persons :-:ho have 
acaderdc, socio-econornic handicaps that 
prevent then froiu succeeding in regular progra^is; 

(5) Construction of vocational schools; 

(6) Ancillary services to assure quality prograns^ ( 31 , p*20) 
For the first time money coviLd be shifted frora one categoiy to 

another. Unfortunately, the Act of I963 did Tx>t tie funds to performance • 
Lacking this tie, there tras no particular emphasis placed on co- 
ordinated planrdng betiroen local, state, and Federal agencies. ( 3 , p.l) 
This was particular ily true in terms of vocational services to "persons 
\iho have academic, socioeconomic, or otlier handicaps that prevent them 
from succeding in the regular vocational educational program." 
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Nationally, oriLy 79 such progranis had been crt:iblish3d according to 
a study entitled, "A liatioiioJ. Survey of Vocaiional 3duc?.tion Prc^rans 
for Stvdents ^rith Special Heeds", published an :-:a:r% 1966 (ll , p. 751) • 

As a result of such ninirial results, Preoident Joiinson signed 
Public LavT 90-575, the Vocational Education Anendnents of 1968 on 
. October I6, I968. This law reenphasiaed Concrsssional intent that 
handicapped youth should receive trai-nins in vocational education. 
Specifically, the lavr^as ;;orded "handicapped persons who because of 
their handicapping condition cannot succeed 5n the regular vocational 
education program ^Athout special education assistance or vho require 
a modified vocational education program" ( ^- f p. 752). 

The definition of the h^xlicapped is cited by Vfeintraub ( 13» p. 752), 

Gonian ( li^s P* 2), Gaar ( 12, p.7)v ar^ U.S.CZ. (29 ,p. 3)t but all 

relate to the terminolor^'' used in the amendxients as 

"Handicapped persons" ineans nentally 
retarded, hard of hearing, deaf, speech 
iciparied, visually handicapped, seriou3ly 
^otiona'^ly disturbed, cripplei, or other 
health irnpaired persons i-iho reason of 
their har^capoing condition cannot succeed 
in a vocational or consimer 3xd hononalcing 
education program designed for parsons ijithout 
\ such handicaps, and ^.-ho for that reason require 
special educational assistance or a r:odifi.ed 
vocational or consur::^r and hon;scaI<±ag education 
progran (Federal Register, Vci!L* 35, Ho. 'J, 
Part U, Jan^ 7, 197Q, 3 102.3 (o) )• 

GUiDuiLiiizG a:td c^'L\?act^j:stics 0? TH5 ?a:idicp??j to 

COrlSIDSl 11! PaQGRAMS 

Sone guidelines x^hich the vocational ediKsator should consider 

when training a handicapped youth for enployrj^nt includ.e: 

1. Train for the accu5.sition af basic 
gl^Q eriployability ch^acteristics. 



2# Provid? tho acadcric toachco ^7ith irifornatiO!i 
a', out the rrods In acadsr^lc Gldlls as thoy rolat^ 
to a spoc:l;"ic vocatlcnai trrirAric; a^^oa* 
3« Train at a Icvol ci cc.rj2t2nc;r v;hich r-atc:/js 
the youth's potential. 

4. Train in a:i ar^a \::\3ixi the sfcii:i3nt can nastor 
a sldJll vrhich is saleable. 

5» -"here possiclo, ccr.bins training in the school 
vd-th on-the-job training. 

6. Be prar^arod to prorida Tor shorter instructional 
periods rjn.d for lender total tine of courso co:.:pl3ticn. 
7* Be prepared to re^^^at segr.^nts of irj:tru>::tion, 
particularity for thoce ot^Ju-^ents ::ho possess 
leainiiig handicaps. 

8. Make pro\dsion fcr liidividualisod instruction. 
9« UWiise demonstration lessons and manipulative 
endeavor in th^ case cf handicapped students vjith 
learniiii; disabilities. 

10. Provide fcr frer.usnt reinforcements of studc-nt's 
prosress in learrAn;;; situations. 

11. I'lake certain to treat all aspects of a learning 
situation;. never tai'ce for granted the occurrence 
of Incidental leai*ni:-:g. 

12. Place great eniph-asis upon safety procedures and 
caution in th3 use of tools and ecuipr^nt. 

13* 2nsure an enotior.all:}' stable and predictable 
trainins envircnr::ent. 

1^. I-Ialce copious use cf the prevocatior^ evaluation 
and tlie vocational counselor's support. C 30 t p»50)» 



v^hother the handicapped are served tlirough a self-contained unit, 
resource conept, or Integrated :--ith regular students, one should 
inaintain flexibility of thocight TJi^en developing and operating a prosrar. 
One should cautious in developing a "set" in thinldns that the 
handicapped should b'j locked into -a rigid, imyielding progra::! of 
study. Contributory factors change, -i-hich in retura alter learning 
rates and tolerance points. let — there are certain characteristics 
lahich the prograr. planner needs to be cognisant of. The h^idicapped 
person: 

1. nay fail to possess faelin£;s of personal 

adequacy, solf-:corth, ar-d personal dignity; 
he iTiay have failed so often in school that 
he is provided vn^th a feeliii;^ of hopelessness. 
He My also be \ii;able to accept the disability 
\fa±c\x hag been reinforced by society's nejiati^-j 
stereo-typing. 
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2» p2y frcqu'.^ntly be a disablod le.a:ner United 

ii; his car^^cit;* to r^ZLZU;r basic cc;n-jnication 
and co^.ipiitational-qiuntitritivo sirills, 

3» niay l-^avs D.initocl :.;cs>ility :athi:i iiiri cor-riuiiitv 
and th\is liavo ?Littl-3 :\r*o.;led7t) of not only 
the r.achr.nics of gettip.s about, of how to 
use public trrnspOi-t-tion, but ;rill lack 
inportarxt infciriation rc£;3rdin7 the comvmity's 
geogra?ii7, institutions, and olacos of cor.r.erco 
and industi:i% As a ro3U?-t, ho ray not vie:; 
hinsolf as a part of IrLs cocr-unity. 

'l^^ may possoss psrscnal-socr.Jl characteristics vrhich 

iiiterfere iTith hAs abioity to function satiofactorily 
in a conpetitiva ::orl: catting* 

5» may bs affcctod cy crjrorJ-c illncsoes and ^ay sansory- 
luotor defocta -.r'lich raduca his effective response, 
to training and placonont. 

60 may possess physical characteristics which can elicit 
rejection and can be v'ic;;;cd by pears, t^achars, 
and employers as unpleasant. 

?• xnay lad: £^21 orientation and particularly that rhich 
relates to salection of an occupational traiiiin^ 
• area and tha anticipation of fulxillrv3nt in t:xat ai^a* 

8. may have unrealistic notions as to what occupational 
area ;;ould bo :.:ost appropriate. 

9# inay lack exposure to -rorker rr^odels. Tlij.s is particularly 
true of the large nu-Vcer of handicapped youth irnose 
families receive public assistance or \jho are plagued 
by clironic unenployn3nt.(30, p, ^l) 



eligible; p?.oa?^j-:s u:tli?, v^^^s, i963 



Specific mandates outlined by the I96S Vocation^ Education 
Amendiaents stipulates tliat at least 15 percent of each State's 
basic annual vocational allotment be spent for the disadvantaged, 
10 percent for the handicapped, aad 15 for postsecondary pro^rans. 
Econordcally depressed and high drop out regions were given additional 
brealcs in that up to one third of a state's allotment nay go for 
funding consuner and hoiizeraaldLng edvication for up to 90 i^ercent of the 
total cost and a mininun of i^200,000 vizs alloted each state for 
cooperative vocational education pro£i»a-TiS, ^ Up to 100 percent of tbje 
program cost Kay cone fron Federal funds ♦ ( 29f p» ^-5) 

ERLC 



Other aroas f'O/idcd includo v;orI:-studv/ programs ^ orreniijlary prozTzr^ 
and projects, residential schccls, research a::d training, ctpriculun 
devclopinont, -and ;:rorson:vjl training. The abov^ nenticiied ar3as liad 
expiration dates iridiccvteo. arid ::ere rundc^I pirLr^arily "to sti:::ulate 
lanovativo or devolopr.ental efforts in vocational education" (29» ?. ?)• 

For clarification, it nay prove bonefical to define cooperative 
progran aiid /jorlc-stv^di^ as used in referenc2 to vocational education. 
A vocational educational cooperative pro^^ran indicates a prograiri 
organised so tliat a student i;orks p-irt-tine on a job directly related 
to his course of study in school. Tlie Co-op Progi'an, -Then in reference 
to to a Cooperative Special I^ducation - Vocational Education - 
Vocational Kchabilitation Progran is an abbreviation which is descriptive 
of a contractual relaticnsliip. 'Jork-study used in vocational education 
or in a Co-op Progran s&ttin^ is s;iTionj'nous. Tlie student is employed 
up to 15 hoxrrs per ^:eek, but not necessarily in a job z^lated to his 
curriculum* 3urr::er eiriployr.:3nt does not lirj-t the stiidents work eligibility 
during the acade:in.c school year (29, p. ?)• 

Often tines proj^ra::! planners indicate that ::ork-study is justified 

in that it aides in the devolopnent of a saleable sldll or eiaployabilitj^* 

Chaff in, et al, maintain that 

it iTould appear th^it tlie goal of the :-:ork- 

study prosra--! is not to rv?k3 students 

enolovable ; rather the goal is to enlicince 

the er.olcrrabilitv ':r±ch zLcoz&r ercists 

for nost of the stiidents in the prosrasi (?, '9*737) • 

PRaiAHY STATS ^Zl^XyTTS SB^/IiiG THE rIAI!DICA?P5D - • 

The three prirary state agencies respcnsbile for the education, 
training, rnd placer.ent of handicapped youth nay be outlined as follows; 



7 

• • * 

A- Yocatici'^al Zducr.tion: TradiLionallv racponsibiiitj for 
training vrithin spocific Job areas. Tho noro usual cai.^;^ori?G 'Men 
ha\'e pro\-ed successful \riih the nonteU;/ retarded iiicluc'c vreldin^, 
autobocly ond fender repair, :ratch repaii", shi-et n3tal, cosnr^tolcE^;, 
and coni':orical cooling. 

B- Vocational Rel'x».bilitation: ConcexTibd -vri-th eventual job 
placer*ent ex)d follo-r-up of clients • '.rnile clients are listed in 
vjork adjustnent training "status 18" or extended evaluation 
"status 06", Rehabilitation may purch^.se trainiiig and/or supplies 
for training puixoses. Said training nay be secondary » post secondary, 
private, trade or business school, or on-the-job. The above nsntioned 
services nay be done <5n an individual basis, via services to groups of 
individuals, or throu^jh the establishriont of a Reiiabilitation facility 
( p. 92-95). 

C« Special Education: Responsible for coordinating public school 
activities wlich have the objective of personnel, social, and vocational 
competency developraant and/or impro'^/enent for the handicap:?ed« 

Jii serving the handicapped, the primary reason for cooperation 
is to maxinise. utilization of available resourses throu^-h the 
avoidance of duplication of effort and fragmentation of services 
delivered* 

. No cne agency can effectively deli\rer the total scope of services 
needed to guide, educate, train, counsel, and place iiandicapped youth 
in self-satisfj-'ing eiriplojTdent. Each agency currently involved in 
rendering services to the handicapped has their ovm unique goals and 
objectives, yet, eno;igh of said objectives overlap that coopora lively 
. an effective program of sen/ices nay be provided the handicapped. 



At tho i960 Ccnforonco, Ja^-c J. Calla^lisr indicatod tld 

Cooperation is ?. lot oasiar to tcxlk 
about tl:ar. to acl±ovo« '.-'e need tb.c fcel:'-n;x 
of sccuirlty and r.ucinl rozzzcZf so thr.t 
sor.aono has aid, tiv?ro ;r 1 1 not Vro feal- 
ins that arc "coins'* :rhil3 T/no other group 
is "operating'*'. To attain this elusive goal, 
i;e ir.ust fijht off. the nest nesatlve of hi^ian 
enotions — th^at is, cuspicion of cthor profesc- 
ional croups, concern for ovx o:na insecuriti?3, 
and 'jorries about p';)tential loss of status a;;d 
presti-re (13, r)# 35)« 

As late as J'jIj^ 29, 1^70 at the Regional Training Conference 
on Vocational Education and Rehabilitation of the Disabled and 
Cisadvanti^ed at the University of Florida, Glenn Calnies , 
Assistant He^ional SRS Representative, and Ton Ii'^on, 33 Region 
4 Representati\-e, irdicr.ted that nuch energy is bein=; c:q:onded on 
the old concepts of *!coordini;tion" and "cooperation" ( 6, p# 77-^3) • 

One of the most quoted o::^plos of a voluntary Coop/erative 
Ptogran involving Special Education, Vocational Education and Vocational 
Rehabilitation in the Southeast prior to the I968 Amendments is 
Kanatee Covnty, Florida. In ISCk^ a "Special Dicadvantased Projected" 
lias designed to "Bridge the gap cetv:een education and rer.iunerative 
enploynent" (30, p# 23)* In revie:dng the "Special Eisadvantaged 
Project" (19 1 P* 1-30) arjd discussing it xiith Vx. Joe Leathezrran, 
project director, it becomes evident that although the inajority of 
stixdents involved in the project may have been "disadvantaged", the 
priioary disabling condition utilised for selection and place:nent vras 
"xaental or fonctional retardation" (19 1 P# 13) • ^-is project appears 
to be excellent' in an endeavour of cooperation to serve handicapped 
youth. , . 

More recently, tbjree liigh schools in Duval County, Floidda, 
(Forrest, Ribault, and Englevrood) ajid the Di:de Beggs Caiter in 
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Pensacola havs received rccosrition Tor ciTcctivor.QCG* (20, P. ^1, ^2, ^.5). 
Frani;: I^arris, State Coorcllnatcr, Public School Pro^rtcr^, llorth Carolina 
Division of Vocational Rehabilitation reported at the Ho^onal Coimcil 
of Ccoperati'/e ^'T?.- Public School Pro^jrans ( 15f l) tliat Uorth Carolina 
plans to have a represantative of Special Bduc:.tion, Vocational 
Rehabilitation, and Vocational 3d\xcation assijT^^d to each lEk and 
high school ^.rith the objectives of ir.plenientaticn to find better vrays 
of serving the handicapped w-hile preventing un-^rarranted duplication. 
J. Johnsont Assistant Superintendent, Hanilton County, Tennessee 
indicated at the 1^71 liHA Convention in Ilonphis that the Hanilton 
County Occupational Center was effectively utilising the aforementioned 
three asoncies plus busin-oss and industry to compose a more effective 
program for the handicapped (iS, p. 2). 

Tne . states of .Alabara,, rjentucl<y, and 1-o.csissippi h^ve placed 
a good majority of their Vocational 3ducational units in ReliabHitation 
TOrkshops or evaluation centers ( 6, p. 78)« 

It .is interesting to note the enphasis lAicb trade schools place 

on certain categories of individuals as a result of the inflxience 

of the philQsopIiy of th^ local adiairAstration. Jerry Olson related 

at the national Conference on Vocational Education of Handicapped 

Persons tliat - 

••••• •school districts often build area 

vocational technical schools for' the 
intellectually capable, special skill 
centers for tb.e nentally subnormal, 
scholars programs for the intellectually 
' gifted aiid prograns ^i-th great anbiguity 
arid little direction for the luajority of 
students. It is interesting to rote tioat • 
all of the nro;:rans function as if they w-ere 
housed in separate agencies and dealing vritli 
different species of huirian beings (22, p. 
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A case in point is Cliahon^. 3vnt/2 Tochi ClrriLr;3e, ^'Iiich ror.orts 
that sp2clrJL consider ^ticnr a:o ru^do lor t:i3 '*c;ocio-cccncrd.calJ^'' 
phQTGicallir cjul uducc.tion^iiy bxnd^.cappad r;tv;.ont" (26, ?.39) 
in th3ir residential voc^.ticr^il school* Cn careful rov±o:r of tho 
"Consiatojnt's Vrorldng Papers'-, Projact llo^ 9-7003 » onli^ t::o of 
ninety-t;.-o ra^cs are dovcted to the hcr-dicapp^d liith tha disadvonta^ieci 
inaklns up the rcriairJoi, Of the variety of handicapping conditions 
cited as participatir.j; residants, ths vast majority \?2ro physically 
handicapped — no r.entally retarded. 

Director 

Dr» Jin 3elr*an, fori.ier Interim Di^/ision^of Vocatioiial Education 
in Alabana, related at the Conference of V3 and ^/H of the Disabled 
and Disadvantaged 1970, that if one were to viovr a vocational education 
class for the haiidicappod that nothing sijnifica.it!y different woxild 
be occurrins than that taking place in the res^ar vocational education 
vnit across the haH. The no significant diffe-^ence \;as attributed to 
no differences in teacher training pro^rans, preparation of supervisory 
staff 9 or in cxirricular offering. Individualized prograriraed ir^structicn 
(IPI) xras offered as a oLaucible solution at tne local level. Dr. Se2r:an 
advocated progran planning on the basis of the Job tliat needs to be 
done as opposed to first lookLng at the budget. Cooperative tean effort 
aaong agencies in serving tiie har^capped as i;ell as evaluation of said 
progrons was proported (2^, p. 31-33) • 

A lack of agency coordination v.^us sho^.ni to so;2e extent participant 
evaluation in a training progran entitled "Institute for Vocational 
Education Teachers on Understanding and Teaching Handicapped Youth". 
This project -;as planned l^r representatives of tlie Sjpecial Education 
Departr-'A^nt, University of Alabana and the Voc:.tional Education Departncnt, 
liiles CoD.c-;e in Birninghan. Vocational Education teachers projsctod 

erJc 



for assi£rnr..5nt to b.nidicappod units i-ci-e imdtod to tho Institute vbAch 

was taught the Special Educ:.ticn Departnont in Tusco2ocsa. ''llio najor 

focus cf th3 Instituto \7as to g'i.VQ each participant an understandins 

of the eraoticnal, social, and educr.ticnol problem's they r;ay encounter 

in teacliing and ;ath handicapped youth'* (32, p, l). Specific 

i3co:nir.endations for fiu'^turo institutes include: 

SPSCIrTC HS:Cr:23n)ATlo::3 for FUT0P3 msriTJTPS 

R!iX;0i::iS:B:;?ICII3 I. restitutes of this typo should be geared 
.uo to dealing vdth the handicatjr:ed youth and adult, ages 
16 to 65. 

IISCQ1'2ISIDATIC:TS 2. Tliat riore tL^.e be devoted to obsei-vration 
and actual teaching experiences vdth handicapped youth* 

R^CC^2•Z^It'A'^ICIi 3. institutes of this ty^oe should be at 
least six (6) vxcjeks long conpared to 3 weeks. 

PSCOiH-EiDATIOlI ^. llore tine is needed to adequately develop 
addenduns to the Vocational Ixlucation Stvdy Guides for various 
handicapping conditons# 

RECOIilSIIDATICII 5« I'^re involvement is needed bet:reen Vocational 
Education, Vocational Rehabilitation, and Special Education, in 
developing institutes of this type, 

KECOKSvDATICK 6* iJoro tine is needed to look at aid use 
various types of teaching naterials and techniques for the 
handicapped. 

EECOK-EilDATIOrl The group discus sioris be structured nore 
and definite ains and purposes of these discussion groups 
be clearly defined. 

RBX;01'Eia©ATI0:-! 8, llore personnel fron Vocational Education 
and Vocational Pveliabilitation be utilised on the teaching 
staff. (32, p. 3-^0. 

In sunsnarizing "Problens ard Issues in VS of the Disabled From 
the Frame - of - Reference of the Special Educator", 1970, Earvey 
indicated tliat 

basically, each of the three agencies or 
disciplin*S:s has worked xTithAn differing 
■ franie;Torks and even with different stat^id ' 
goals for those - dth ^rhon v:e wrlc. Each 
of us :-dll C:Zr/Q to nalce ccr.uronises and 
still not fool cori-orcriisid if a youth is 
to r*2ceive the id.ndG of ijei-vices each of 
us is capable of aff ordins lura viuX vfidch 
ultinateZs'' are required if he is to bocowa 
ootinu.vly effective in relation to his handicap 

(i6, z6). 



Throe and four party 'agro£r.ont contracts have evolved ;d.th 
significant incidon::o since t\i2 Vocational Education iim3ndj::ieuts. 
of 19oS c-ncl usually involve a local education af;enc:/- (ISI)^ 
Special Education, Vocational Education, and Vocai 1 Rehabilitation • 
(See Appendix pa^e for copy of ^'CLacana Co-op Agrc-sr-ent xrilth Voc, Sd. 
and page Bl \athout Voc. Sd.) Such contracts or ajjreorients usually 
outline the responsibility of each painty in general terris, but often 
leave roori for rusuriderstanding and error. 

One of the nore conprohonsive statewide cooperative a;:;reenoni:^ 
researched by this ;rxT-ter is the "Vocational Bduc-.tion and Vocational 
Rehabilitation Partnership in Secondary* School Projprarjrdng for 
Educationally Handicapped Youthp Projsct Series #8, prepared the 
Indiana Departrr^nt of Public Instruction, Division of Special Education, 
Division of Vocational Rehabilitation, and Division of Vocation^ 
Education (30, p* 29-33) (See Api:>er.diJC, pages Cl-6 )• 

The Indiana Model is unique in tb-at it is organised under the 
major headings of (I) Purposes of the Arp^eexnentt (U) Sligibility, 
(m) Preemploynent Vocational 3:qjerience Program (F/E), (P/) Impleniontati 
(V) FejjT Labor - Standards (VI) -Civil Rights Clause, (VU) Effective 
Date and Duration of Agreenent, and OJTLI) Approval . ( 30, p. 29-33). 

Ihider "Purpos3S of the Agreenent" .is outlined the principle phases 
tlurough v:hich student - clients should be clianneled: a vocationally 
oriented curriculun, preemploynent guidance and counseling, inschool 
\?ork adjiistrr^nt training, job c:q)loration, vocational evaluation, 
coinmunity uork e:q>2rienc3, post-school training, plvjs placement and 
foUovaip ( 30, p. 30). 



The pro^rari is further broken dovm \rLth spociflc ^;oals for 
grades 10, 11, and 12. A necessary oonponent for eniiancod \indsr- 
standing is the inclusion of a student and parent orientation to tr^e 
PVS pi-^ograri. One araa not included irhich deserves consideration is 
that of driver educc.tion for those :rho qualii^r. 2ven if the Co-op 
Progra:ii is succ9S3f»JL in raising the level of a youtli's eniployability, 
he laay be significantly hanperad if he has no transportation \A\on placed 
on a job* Experience :d.th ^'Driver and Safety Education for Educable 
Mentally Retarded", idabar-a three. year Project # 69-90l-(001) (23)* 
proves tliat the najority of SIR's in high school exceptional iLiits 
can becone successful drivers. 

Tigo considerations ;;hich occasionally causes nisunderstandins bet::een 
12S&. and state agency represeni>atives revolves around the ^questions of 
whether all students in a Co-op Pro^raii have to be handicapped and/ or 
clients of Vocational Rehabilitation. Tne Floilda Vocational Sducation 
Pro^ran Guidelines ( 10, p. ^) indicate that "vocational education 
classes in xrhach half of r.ore of the er-roHees axe h-ai:dicapped qualii^^ 
as special classes for the handicapped." Tiie Alabara Cooperative 
Agreexnent TJith VE, VR3, and SPE avoids the issue of total class soreenins 
and referral, and nentions only th-at it is the duty of VHS to "identif;j^ 
and locate persons properly classified as handicapped..." (2, p.l) £Jid 
that SPE has the responsibility'^ "to identify and screen all Scceptional 
Children and Youth students -^fao are to be placed in an Scceptional Children 
and Youth class (2, p. 2) » Although not vjritten in the iOLabaria 

Agresnent, it is established policy that tlie najority of students 
enrolled in VE special needs units nust be handicapped. The Irxiiana 
uodel Agree-^ient stipuJ-ates that "individuals not considered elitslble 
tjy the Indiana inaj- particioate in the prograia at school o:rccnse" 

ERJC (30, p. 31). 
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Anothar point often nisoonsti^ucd ralatos to the vrordin^ of the 
lOj^ portion ox V5 iurxds to ba o:q>3nded on the kar^dicappodr The 
ten percent sot asics under the "^/S iuiiendnents of 1963, section 
122 (C) 3 stlpulatas tliat at least 10 p3rcent of each State's 
allotruGnt of funds appropriated under section 102 (A) for an;>'' fisc;?! 
year beginning after June 30, 19^9 » shall be v^ed only for the 
purpose set fcrtii in paras^'aph k (3) of subsection (a)"» (28, p.lO) 
The emphasis here is on each State's aHotiiient and not ^axh LSLl^s allotment. 
Some local Cooixlinators of Special Education feel tliat the^ are due 
10 percent of their local vocational education budgets This is in error. 
Based on stateiride needs and resources, some of the State's aUotod 
10 percent roay or may not be ercoended in any one systen^ * 

TRAi^jiro OF p?z^i;oTr:::iL 

Training of personnel is a significant proble-n vrhen consideration 
is given to develop a progran for the handicap* Three prizaary sources 
are evident, arxl perliaps to a lesser e:ctent several others. The 
act authorises $35 million beginning for fiscal year 1970 for 
personnel training under Part F - Training and i>evelopnent Prograias 
for Vocational 23ducational Personnel - of the 3ducation Professions 
Development Act. The above nentiqned funds are for institutions 
of higher learning xjiiich offer graduate vocational education programs. 
Sjcperienced vocatiorxal educcvtors siay enroll for three years of f ull - 
time study. Said funds nay also be e::pended for special institutes 
( 29, P- 12). . ^ 

One-tenth of the amoiuit authorized for the •"permanent'* progran of 
vocational educrition is reserved for training arjd rosearcji. These funds 
are distributed on tlie basic of population and per capita incone ( 29, p#ll) 
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The third najor 30111*02 cf traiivn^; funds arc avcdlr.ble tlu'ou^h 
the Division of Training Prograi-iGt Bm^eau of Dducr.tion for the 
Handicapped I Office of 3dilc-ition» Thes2 funds are available in the 
fora of fello- rshi-ps, a33i3tantshiT.^s, trainee sliips, and special stu:*;;.'- 
Institutes (25, 17-19)* 

Provided the iZ^i 5-ncludoc training of personnel ;.^io vork 
tdth the h^Jidicapped in their Title I annu£il plan and bud^'et 
suljmitted bj August 15 of each year to the State Education Agency, 
such funds nay be legitir^toly utilised for said purpose. Involved 
in this case is the individual cojnitr:ient of the lEk adra-nistration 
that training is a priority. 

Titles HI and VI to a lesser e::tent conoid be utilised in sor^e 
states for teacher training in the area of the handicapped. 

SUGG2$Tj3 S^^nCZS AVJglABia 70?. yUrlDirO UID?. 0? 1 968 

Dr» llalcom C. Gaar, Program Officer, Vocation^ , and Techjiical 

Education, U.S.0.3. , Region IV^, Atlanta presented the follovring outline 

Conference on 

of ix)ssible services and progran coriponents at the/Vocational liiucation 

and Rehabilitation of the Disabled and Disadvantaged at the University 

• of Florida, 3.970: 

1. Suivey by contract or by staff nenbers to identify: 
a. Handicapped population 

I-Sethods, iraterials, equipment, and techniques 
utilised in providing vocational education programs 
for Ixandicappod persons. 

c. Occupational opportunities available to the 
handicapped. 

d. Other agencies, organisations, ai'id individuals uho 
are concerned lath, ar*d l-aiouledgeable about, education 
of handicapped persons. 

e. Sctent of vocational preparation being provided by 
other agencies aixi organisations. 

f. Areas in vrhich oro^r^^.is are needed ••..(geographic, 
population groups, nanpovrer nesds, etc.) 

2m Recruitnent and proriotional activi'tics designed to reach 
hasidicapped riersonSf potential enployers and potential 
teachers, and to develop coi^iiivinity partici:>ation and 
support. 



ERIC 



16 



a* Advcrtisins, sp.-^alcir.s cnsaserients, vrorlclng vjith 
citisen groups. 

h. TJ an:ioiTncer.;eat3, posters, and othsr ^/isviil 
pro sentations • 
3» SchecliiLins r.odiilcations* 

a» Individ'uaL scheduling •rhich reqxiirad additional faculty 
tine* 

b. Extended school day* "^raokf or year, ijiiich requires 
additional faculty tit" 3 tsid other related ezcpensos. 

Individual instruction T;rhich raquixed addition:il faculty 
tine. 

d» Fleiclble scheduling permtting individual student to 

enter and/or leave pro£r^?ii ""jher: stuo/ent, teaclierc; and 

counsolorst feel is appropriate to student's progress, 
km Foniiation and servicing of ildvisory Committee for txie 

Handicapped, sirilar to actixdties iniich are preiorried 

for occupational advisory cor:r.iittees« 
5* ForTiiation of, and participation in, activities of 

coordiiiatins coi^rdttees State and loca.1. 

a, Ti'avel eic^enses. 

bp Additional tirae of assisned faculty r^nber. 
Additional clerical expenses • 
6. Modifications of regular progrsrv 

a« Special equiirnent necessary for handicapped persons if 
they are to succsed in vocatio/^ pro£ran« 
Scamples: 
. (l) Visually iiandicapped — 

(a) Ii/structions in Braille. 

(b) Large psrint r:aterials- 

(c) Signals which use sound rather than sight (bell 
rather th^ light) » 

(d) Special safety devices such as additional guard 
rails 'around Tioving parts of a nachino. 

(2) Deaf and Hard of Hearing — 

(a) Printed rather tl:!an verbal instructions • 

(T?) Signals trhich use sight rather tb^ sourjd (lights 
rather than bells)* 

(c) Sound ajTiiplification devices Hearing aids for 

individu^.l students are not an .aUo'.rable iteTt but 
desks and irork stations can be equipped "«ith ear- 
, pHones and ainolification syste^is# 

(3) Crippled - 

.(a) Adaptations of regular equipnent such as adding 
hand controls to iracl^iines :rhich regxilarly have 
foot controls* 

(b) S:;ecial desks and work tables fdr students vjho 
are in wheel chairs. 

(c) RsjiTips for students Trho carinot vtse stairs # 

(4) Jientaliy Retf,rded ~ 

(a) Sinplified equipment. 

(b) Siinplified ins'ci'uction guides and i"ianuals# 

(5) Cardiac and other physically impaired persons — 

(a) Mditioiial facilities for rest periods. 

(b) Handrails in i-zashrocn and corridors* Cl2i p. 7f 8, 9)« 
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S?3Cmc I2-?ACT 0? WJ. 0? 1963 

Since the ^/EA of 1963 tied funds to perforriaiice, vocational 
educators have begun shifting frori th3ir 1917 orientation basad on 
the Smith- rlughos Act, .vjith priorities on occupation and land-£rant 
colleges, and the I963 orientation ;;liich established a "spocial 
needs" category, to a position of enphasis on people (8, p*l) and 
(29)- 

Vocational, Technical Sducation, 
lir- vlallace, Director of Adult,/ Region P/, Atlanta, indicates 

that "lack of relevance-* in sone areas x<as due to shortage of funds. 

This was possibly true until 19^3 ^-^^-^n Congress raised the 1958 

funding of $57 riiHign to ^}2Z5 million. Although the "special needs " 

categoi^" vras established by the I963 VS Act for services to the 

handicapped, only '*t:;o percent of all vocatiorxal education noney x^as 

titilized for the special needs category" (31f ?• 19-21) • 

With the V3A's of 1963, tvro Regional 17 Conferences have been 

held cooperatively involving Special Sducation, Vocational Sducation 

and Vocational Rehabilitation. These conferences are: (l) A Roundtaole 

on Ho;-; to Inplenent Instructional Programs for the Disadvantaged and 

Atlanta, and 

Handicapped isi Region IV, April 28-29 • /Education and Rehabilitation 
of the Disabled and Disadvantaged, Julj*- 26-29, 1970, University of 
Florida, Gainesville. 

Ten percent of nost State's allotaent has been, ecqjcnded on 
prograiTiS ternied "for the handicapped". For 1971 1 tb^,t should have 
amounted to $56.5 ni.Hion. By revxezang a U.S.0.3. publication 
entitled Mental Retardation Activities, 1970, V3A (Part B) is given 
credit for the e::pcndituro of V11.5 :^nHion on tlia handicap of nental 
retardation alone in the category of services. In the catogoij^ of 

ERLC 



trainins. 2?D.l x;as project 3d for $1.0^ roinion for 19?! (2?, p. 7 
For Alabana, vocatior-al educr.tion*s total allotrvant ;;a5 $7l6,o27 foi- 

1971-72 (3. ?• !)• ' ' • 

Cooporative state eiucc'.tion agency planning is oc curing '.-'ith 
more regularity prodded by necessary asr^anents,. State Advisoiy 
Councils, and plamiing via Projacted Acti\rlties for Title ^fl^ 
The above nenticnod agraenents and plans require "si^ offs" 
and nutiial "inputs'^ ( 17, p^ 86), The V2*u's of 1963 stipulate 
the formation of ITational and State Advisory Councils T.dth categories 
of representative rieitibersliip and functions. In only one instance 
has this iiriter found duties of a Local Council, that being in the 
State of Florida (See Appendiic, P.B-l ), 

In su^inaiy, through coordination and cooperation, the tiiree 
prlnary agencies worldLng iri-th handicapped youth in an educational 
and reb-abilitation frair.e-jork can deliver nore effective vservice. 
Perhaps vocational education can sliare special education's 
••interest and proven ei^pertise" (l2, p. 9)» tut vocational 
education has much nore to contrilSUte than .money. The handi- 
capped youth of this country need their sincere interest and 
expertise also to assist in elevating levels of employabiHty. 
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